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Abstract  

This paper examines the availability, adequacy and utilization of instructional 

materials/equipment in home economics instruction in the Junior  Secondary  Schools in 

Owerri  Zone.  The sample comprised  twenty home economics teachers  and forty home 

economics  students,  all from twenty Secondary Schools that  offer home economics  in 

Owerri Zone and were selected  using cluster random sampling.  The   instruments  used  

were check list  and  questionnaire, which were  validated by a  team of educationists  of 

Abia State University, Uturu.  The data were analyzed using  frequency counts and  

percentages  with 50% as the basis  for pass and  failure. Results  indicated  that the 

schools  have on the  average 59.0%. Most  of the  available  items were not adequate  

for instructions.  The result further  indicated  that the students  were not always exposed 

to the use of the  available instructional materials   during instructions.  It was  

recommended  among  others  that the school administrators  should ensure  that their  

teachers administer both theory  and practical work during  instructions using  available  

instructional materials  and improvisation be made with the  help of the students where 

some of the materials  which could be  made locally  are not available.  

 

 

 Conceptualizing  instructional  materials  is highly  important  in discussing this topic.  It  

assumes  various  perspectives in terms of nomenclature.  Akpan (2005) refers to them as “Instructional  

Materials”,  Onyejemezi (1996) in her  own perspective of the terminology calls  them “Curriculum  

Materials”,   Obanya. (1989) refers  to them as “Didactic  Materials”  for the  fact that they make teaching 

and learning  possible, and  Agun (1988)  sees  them as “Learning  Materials” which  help  learners   to 

learn faster  and better.  Instructional  materials are objects  of study  that act as  stimuli  for the learners.  

They are books, picture, newspapers, pres-cuttings,  diagrams, periodical,  Films strips, film  loops  

record,  audiotape,  community objects and all kitchen equipment.  

 

 Opera (2002) sees instructional materials as information carriers designed specifically to fulfill 

objectives in teaching learning situation.  Okeke (2005 : 289)  is  of the view that instructional materials 

are; 

 
All the  physical  (Man-made and material that are real  and  improvised)  resources  meant  to be  

used by the facilitator  in the process  of teaching  and learning.  These  materials  may be used  

singly  or  in combination.  In some  cases,  they could be  used in an informal or formal way.  

  

This  shows  that teachers vary  the methods  of utilizing  instructional  materials  during  

instruction to effect  changes  in the behaviour  of the learners. Certainly,  the appropriate use of  

instructional materials  goes  a long way in  improving teaching  and leaning,  arousing interest and 

enhancing  students  affective responses.  Obara (2002 : 16)  observes  that; 
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Learning experiences that stimulate or appeal to limited senses of receiving information would not 

be enough for the Teacher to convey  meaningful  information to stimulate the learner for the 

development of cognitive,  affective  and psychomotor  skills or competencies reminiscent  of 

learning.  

 

This  calls  for the utilization of varied  instructional materials  during teaching – learning  

process. Factors for  effectiveness  of learning depend on what  learners  look at  and listen to which 

influence our behaviour.  The  arrangement and use  of instructional materials are essential for maximum  

teaching and learning as well  as help  in retention of learnt  concepts.  To this,  Mkpa (2005 : 15)  opines  

that, “Learners remember 20% of what they  hear,  30% of what they see,  50% of what they hear and see, 

70% of what  they  hear, see and talk  about, 90% of what  they hear, see, talk  about and do”.  

 

 In all societies, schools have important tasks  and missions expected  of them by the society.  It  is 

the role  of the schools  to assist the students  to learn  those  ways  of thinking, feeling and acting  that  

enable  them participate constructively  and effectively  in  the society and achieve their potentials as 

individuals.  Since learning  is achieved through  the person’s  interactions with the objects  of his 

environment, it  is therefore  essential  that good  planning with adequate resources  be made  to help  the 

person attain  the desired  change.  This requirement is pertinent to practical subjects of which home 

economics is among.  

 

 

 

 

 

 Home economics   in its comprehensive sense is; 
 

The  study  of laws, conditions, principles  and  ideas  which are concerned on one hand  with  

man’s immediate physical environment  and on the other hand with his nature  as a  social  being 

and is the  study especially  of the  relationship between these two factors, (Nwaiwu, 1988 : 11).      

 

 This  shows  that “home  economics  cares for man in his  environment, his nature as a social  

animal as well as  fulfils  his family  life”, (Okoro), 2005 : 180).   Uzoka  and Anene – Okeakwa (2002 : 

242) observe that. “home  economics is a  broad  field of study that is primarily  concerned  with the   

improvement  of the welfare of individuals  and  families.  It  draws   its knowledge from many 

disciplines  such  as  biological,  and physical sciences,  social  sciences,  humanities  and arts”.   This 

shows   that home  economics  is an inter-disciplinary  subject that  focuses  attention on the improvement  

of the  individuals  and the families.  Osai  (2000 : 51) is of the  view  that,  

 
Home  economics  primarily  concerns  itself  with these;  equipping  the individuals for effective  

participation in the family; carrying  out  research  for discovering  changing  needs of  individual  

families  and societies;  finding  the means of satisfying these needs  as well as  ensuring  that  the 

means  of satisfying  these needs  is extended to the community,  and the world  favourably.  

 

 Furthermore,  Okoro (2005 : 181) adds  that; 
Home economics  as  a subject, is an  integral  part  of the  school  curriculum.  Unlike any other  

subject, it is  primarily  concerned  with helping  the individual  live  a useful  and satisfying life  

as well as  improvement of family  living   which will in turn lead  to the improvement  of towns 

and villages  as well as  the nation.  As a profession,  Home  Economics  Education  trains  an 

individual to be self – reliant,  it is a job  creator  in the family,  society and nation. . . .  

 

 Okoro and  Ossai’s  views tend to recognize  the relevance  of home  economics  not  only to the  

individual but also to the family, community and the nation at large.  Federal  Republic  of Nigeria (2004) 
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advocates for the  availability  and use of various kinds of instructional  materials  for effective  

instruction as well as the production  of self-reliant  individual.  One  of the  subjects that requires  enough  

instructional  materials  for its  impartation  as well enables  a person  to be  self reliant,  self employed as 

well as  join  vocational  centers  is home  economics. 

 

Statement of the Problem  

 Despite the importance accorded to home economics, “misconception held of the subject in 

Nigeria,  as a type of education designed primarily  to prepare  females  for motherhood, wifehood and 

womanhood”  (Uzoezie,  1992 : 62) resulted  in total  lack of interest  by many students  in offering  the 

subject after their  Junior  West  African  Examination Council where  it is made  to be optional.  Coupled 

with this are  methods of teaching the subject, non-utilization of appropriate  instructional  

materials/equipment and the students  affective  response  to the subject.  To this, Okoro (2008 : 23) 

observes  that” inadequate laboratory, laboratory materials,  equipment  and  personnel   affect teaching 

and learning  of home economics.  Home  economics curriculum,  which embraces  contents,  activities,  

objectives, values and  appreciation  needs  to be  enriched  by the teachers’  instructional activities  and 

materials/equipment”.  Continuing, Uzoezie  maintains  that, a visit to our educational  institutions   and 

interactions  with our  home economics  teachers,  have revealed  that prejudices  against  the programme 

have not changed much from what they were decades ago.  This is partly  because  of lack of skilled  

teachers and partly because  of the cultural  constraints,  but mainly because  the supporting  facilities are 

in a large measure,  lacking  in our schools.  

 

 To  this, Anyakoha (1980) and  Uzoezie (1990)  have  all reported  acute shortage of facilities in 

the implementation of home  economics  curriculum  at all levels of education in Nigeria. Could  the 

problem  of lack  of interest in the  study of home economics hinge upon the use of instructional  

materials? Based  on this, the research therefore investigated on availability and utilization of 

instructional  materials/equipment  in the teaching  and learning of home economics in the junior 

secondary schools in Owerri zone.  

 

Research   Questions 

 The  following  research questions  guided the  study: 

1. To what extent  do  instructional  materials/equipment exist for the teaching and learning of home  

economics? 

2. To what extent are the available  instructional materials/ equipment adequate  for the teaching  and 

learning of home economics? 

3. How often are the students  exposed to the use of instructional materials/equipment  in the teaching 

and learning  of home economics?  

 

 Method 

         This is a  descriptive  survey  study  involving  the use of direct  observation,  checklist and  

questionnaire. The  Population is made  up of 52 Secondary  Schools in Owerri Zone  that  offer  home  

economics  in the  West African Examination  Council. 

 

  A total  number   of twenty  (20)  schools  out  of 52 schools was  used.  The researcher  used 

cluster random sampling technique in selecting  the schools  that were  clustered along  the line of  

locations – urban and rural.  In each selected  school,  the researcher  purposely   selected  one home 

economics  teacher  and two home  economics  students.  On the  overall  twenty (20)  schools, twenty 

(20) home economics teachers  and forty (40) home  economics students.  All  these constitute  the 

sample.  

 

             Among   the instruments used for this study is checklist.  With this,  the researcher traveled  to the 

sampled  schools to see things  for herself, and  take  an inventory  of all the available  instructional  
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materials/equipment  in the schools.   A  particular  instructional  material  that  is sufficient in  number  is 

identified with a (√ ).  

 Another   instrument is questionnaire  for the selected  teachers and students  of home economics 

in each  selected  school.  This questionnaire   aimed  at  finding  out the adequacy   and frequency of use 

of the available   instructional  materials/equipment  by the teachers  while  teaching.  In the 

questionnaire,  the respondents  were expected   to tick  ( √ )  against “Always”,  “Sometimes”,  “Never”   

and   “Adequate”,   “Fairly Adequate”  and “Not  Adequate”  as to all the available  instructional  

materials.  

 

 A team  of  educationist  gave  independent   assessment  on the content and structure  of the 

instruments  which were  based  on yielding  sufficient information  on availability, adequacy and 

utilization  of instructional  materials/equipment in teaching  home economics in the Junior  Secondary 

Schools  in Owerri  Zone. 

 

          For  the checklist,  the researcher went  round   the places,  the selected  schools store  their 

instructional  materials/equipment and noted  down the  types  available.  For the questionnaire, the 

selected respondents were given the questionnaire to fill and the researcher waited and collected them the 

same day.  The data collected were analyzed using frequency counts and percentages   with 50%  as pass  

mark.  

 

Results:   The  results  are presented  in the tables  below;   

 

Table 1:   Research Question 1   
 To what  extent  do instructional materials/equipment exist for the teaching  and learning  of 

home economics? 
  Urban   Schools Rural   Schools 

S/No Teaching 

Item  

I II III IV V VI VII VIII IX X XI XII XIII XIV XV XVI XVII XVI

II 

XIX XX 

1. Computers  √ √ √ √ √ √ √ √ √ √ √ √   √    √  

2. Pictures  √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ 

3.  Models  √ √ √ √  √   √ √ √  √  √  √ √   

4.  Television  √                    

5. Audio tape & 

Recorder 

                    

6. Radio 

Cassette & 

Tape  

                    

7. Text books √ √ √  √ √  √ √ √ √ √ √ √ √ √ √ √ √ √ 

8. Charts  √ √ √  √  √ √  √           

9. Opaque 

Projector   

                    

10. Transparence                      

11. Various 

Knives  

√ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ 

12. Tea Cups  √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √  

13. Tea Pots  √ √ √ √ √ √ √ √ √ √           

14. Toast Rack √ √ √ √    √ √ √ √ √         

15. Hand Towel  √ √ √ √ √ √ √ √ √ √           

16. Cutlery set √ √ √ √ √ √ √ √ √ √ √ √ √        

17. China Set √ √ √ √ √ √ √ √ √ √ √ √ √        

18. Drinking 

Glasses 

√ √ √ √ √ √ √ √ √ √ √ √ √    √ √ √ √ 

19. Fruit Bowels  √ √ √ √ √ √ √ √ √ √ √  √ √       

20. Motors  √ √ √ √ √ √ √ √ √ √ √  √ √ √ √ √ √ √ √ 

21. Spoons  √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ 

22. Cookers √ √ √ √ √ √ √ √ √ √           

23. Refrigerator  √  √    √  √   √     √    

24. Barking tins    √ √ √  √   √ √ √      √ √ √   

25. Egg whisks  √ √ √ √ √  √ √ √ √  √   √ √     

26. Graters/Blend

ers  

                    

27. Sieve & 

Colendars  

√ √ √ √ √ √ √ √ √ √           

28. Frying 

baskets  

√ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ 

29. Measuring 

Jug 

√ √ √ √ √ √ √ √ √ √ √      √    

30. Pestry Boards  

& Rolling 

Pins  

√ √ √  √ √ √ √ √ √   √ √ √ √ √ √ √ √ 

31. Cupboards  √ √    √    √    √    √   

32. Hangers  √ √ √      √ √    √    √ √  
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33. Bags                     

34. Scissor  √ √ √ √ √ √ √ √ √ √ √ √    √ √ √   

35. Needles  √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ 

36. Thimbles  √ √  √ √    √ √    √   √    

37. Dress Form                      

38. Long Mirrors                      

39. Ironing 

Sheets  

√ √ √  √ √ √ √ √ √ √  √ √ √ √ √ √   

40. Irons √ √ √ √ √ √ √    √ √         

41. Sewing 

Machines 

√ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ 

42. Tracing 

Wheel  

                    

43. Magnet                      

44. Tape measure  √ √ √ √ √ √ √ √ √ √     √ √ √ √ √ √ 

45. Dust bin                     

46. Brooms  √ √ √ √ √ √ √ √ √ √ √  √ √ √ √   √ √ 

47. Tables                      

48. Chairs  √ √ √ √ √ √ √ √ √ √           

49. Dressing 

table with 

drawers  

                    

50. Mirrors √ √ √ √ √ √ √ √ √ √           

51. Lamp Stand                      

52. Lamp √ √ √ √ √ √ √ √ √ √ √          

53. Drawing 

Board  

√ √ √ √ √ √ √ √ √ √  √ √ √ √ √ √ √ √ √ 

54. Kitchen sink  √ √ √ √  √ √ √ √            

55. Work 

Surfaces 

√ √ √ √ √ √ √ √ √ √  √  √    √ √  

56. Serving 

Hatches  

√ √  √ √  √  √  √          

57. Soaps   √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ 

58. Sponge Rack √ √ √ √ √ √ √ √ √ √ √  √ √  √  √   

59. Towels  √ √ √ √ √ √ √ √ √ √ √ √ √ √   √  √  

60. Buckets √ √ √ √ √ √ √ √ √ √ √ √ √ √ √  √ √ √ √ 

61.  Basins √ √ √ √ √ √ √ √ √ √           

62. Shelves  √ √ √ √ √ √   √  √  √ √   √ √ √  

 Total  48 45 43 39 41 38 39 39 43 42 28 22 23 23 18 19 24 24 21 15 

 Percentage  77.4 72.6 69.4 62.9 66.1 61.3 62.9 62.9 69.4 67.7 45.2 35.5 37.1 37.1 29 30.7 38.7 38.7 33.9 24.2 

 

 Table 1 above shows that the urban schools (School l to X) possess reasonable collection of 

instructional materials/equipment than the rural schools.  All of them scored more than fifty percent 

(50%) which is the cut-off mark for passes and failures.  The rural  school scored less  than 50% 

signifying  that  they do not  have reasonable  number of instructional materials/equipment for teaching 

the subject.  

  

 

 

 

 

 

 

 

Table 2:  Research Question 2 

 To what extend are the available instructional materials/ equipment adequate for the teaching and 

learning of home economics? 
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 Table 

2 above shows 

that the 

instructional 

materials that 

were “very 

adequate” 

were very few 

in the schools, 

in that none 

scored up to 

50% that is the 

pass mark.  

Schools one 

and ten nearly 

tried with the 

percentage of 

48.4% each. 

Some were not 

adequate at all 

for teaching 

and learning, 

and school x and xx are the most victim of this with the percentage of 3.2 each, while some instructional 

materials were “fairly adequate” for instruction with schools iv, viii and ix scoring the highest percentage 

(32.3%). Schools xiii and xx scored the least percentage of 3.8%.  

 

 

 

 

 

 

 

 

 

Table 3: Research Question 3 
How often are the students exposed to the use of instructional  materials/equipment in the 

teaching and learning of home economics? 

 

Schools Teaching 

Items 

 

% 

Items 

used 

“Always” 

 

% 

Items used 

“sometimes” 

 

% 

Items 

used 

“Never” 

 

% 

I  48 77.4 20 32.3 23 37.1 5 8.1 

ii 45 72.6 23 37.1 18 29.0 4 6.5 

iii 43 69.4 23 37.1 15 24.2 5 8.1 

iv 39 62.9 9 14.5 25 40.3 5 8.1 

v 41 66.1 20 32.3 20 32.3 1 1.6 

vi 38 61.3 10 16.1 25 40.3 3 4.8 

vii 39 62.9 10 16.1 25 40.3 4 6.5 

viii 39 62.9 10 16.1 24 38.7 5 8.1 

Schools No. of  items 

available 

% Very 

Adequate 

% Fairly  

Adequate 

% Not 

Adequate 

% 

I 48 77.4 30 48.4 10 16.1 8 12.9 

II 45 72.6 20 32.3 20 32.3 5 8.1 

III 43 69.4 23 45.2 15 24.2 5 8.1 

 IV 39 62.9 10 16.1 20 32.3 9 14.5 

V 41 66.1 24 38.7 8 12.9 9 14.5 

VI 38 61.3 20 32.3 10 16.1 8 12.8 

VII 39 62.9 20 32.3 15 24.2 4 6.5 

VIII 39 62.9 9 14.5 20 32.3 10 16.1 

IX 43 69.4 20 32.3 20 32.3 3 4.8 

X 42 67.7 30 48.4 10 16.1 2 3.2 

XI 28 45.2 8 12.9 12 19.4 8 12.9 

XII 22 35.5 12 19.4 8 12.9 2 3.2 

XIII 23 37.1 10 16.1 3 4.8 10 16.1 

XIV 23 37.1 13 21.0 5 8.1 5 8.1 

XV 18 29.0 10 16.1 5 8.1 3 4.8 

XVI 19 30.7 12 19.4 5 8.1 2 3.2 

XVII 24 38.7 15 24.2 5 8.1 4 6.5 

XVIII 24 38.7 12 19.4 6 9.7 6 9.7 

XIX 21 33.9 10 16.1 5 8.1 6 9.7 

XX 15 24.2 10 16.1 3 4.8 2 3.2 
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ix 43 69.4 18 29 20 32.3 5 8.1 

x 42 67.7 25 40.3 13 20 4 6 

xi 28 45.2 21 33.9 5 8.1 2 3.2 

xii 22 35.5 19 30.6 3 4.8 0 0 

xiii 23 37.1 0 0 20 32.3 3 4.8 

xiv 23 37.1 9 14.5 14 22 0 0 

xv 18 29.0 11 17.7 7 11.3 0 0 

xvi 19 30.7 8 12.9 10 16.1 1 1.6 

xvii 24 38.7 10 16.1 7 11.3 7 11.3 

xviii 24 38.7 5 8.1 12 19.4 7 11.3 

xix 21 33.9 0 0 20 32.3 1 1.6 

Xx 15 24.2 7 11.3 5 8.1 3 4.8 

 

Table 3 above shows that some instructional materials/ equipment  

that were available were not used at all. School x scored the highest in using the available instructional 

materials/equipment “always” and was followed by schools II and III. Schools XIII and XIX do not 

always use instructional materials in their teaching. 

 

 

 

 

 

 

 

 

Table 4: Summary of the Findings 

The no of expected items in all the schools was 1240 from this, 624 (59.0%) items were found in 

the schools, thus forming the basis for this analysis 

No. of items available in the 

schools 

No of  the items “very 

adequate” 

No of the items “fairly 

adequate” 

No. of the items 

“Not Adequate” 

624 318 200 106 

100% 51% 32% 17% 

 

 

 

No. of items available in 

the schools 

Items “Always” Items used 

“Sometimes” 

Items used 

“Never” 

624 258 301 65 

100% 41.3% 48.2% 10.4% 

 

Table 4 above shows that the number of instructional materials/equipment expected to be in the 

twenty schools is 1240 but the number that was actually found in the schools was 624 (58.9%). 318 

(51%) items were adequate for instruction while 106 (17%) items were not adequate. The items used 

“always” for teaching were 258 (41.3%) while 65 (10.4%) items were not used at all during instruction. 

 

Discussion 

 Research question one sought to identify the instructional materials/equipment that were available 

in the schools. A close study of table I reveals that schools I to x (urban schools) possess reasonable 

Availability, Adequacy, and Utilization of Instructional Materials/Equipment… 
 

 



collection of instructional materials/equipment such as models, pictures, textbooks, charts, knives, 

teacups, knives, needles, soap, buckets, frying baskets, drinking glasses, drawing board, motars, spoons, 

etc. This tends to agree with the finding of Onyejemezi (1988:105) that “the study does not uphold the 

assumption that all post-primary institutions in Nigeria lack educational technology resources as is 

generally believed and asserted”. 

 

 The number of instructional materials/equipment and their percentages possessed by each school 

are shown in table I with schools xv, and xx scoring very low with 29.0% and 24.2% respectively and 

school I as the highest with the percentage of 77.4%. The finding revealed that as regards item-by-item 

consideration, there existed 59% expected (maximum) items for teaching home economics in the schools 

in Owerri Zone. Since the pass mark is 50%, the finding shows that the Federal Government has been 

implementing what is stated in the National Policy of Education (2004) that “Government is setting up an 

audio-visual and development center of the Federal Ministry of Education in Kaduna and will continue to 

provide funds in order to expand its facilities so as to bring its services within the reach of school”. 

 

 Research question two sought to find out the adequacy of the available instructional 

materials/equipment in the teaching and learning of home economics. A close look at table 2 shows that 

though the schools, with urban schools inclusive, do not have a reasonable collection of items tagged 

“very adequate” for instruction as the schools scored less than 50%. Some instructional materials in the 

schools were found to be “fairly adequate” while others were “not adequate” at al for home economics 

instruction. This level of inadequacy ranged from 3.2% to 16.1%. Teachers complained of lack of 

sustainable maintenance of damaged items and that they occasionally and reluctantly embark on a very 

few improvisation which does not reasonably sustain home economics instructions. Some of these 

inadequate materials were in good conditions but were left in cartons carefully abandoned in the stores 

without the knowledge of the teachers. 

 

 This agrees with the findings of Onyejemezi (1988:102) and Okoro (2008) who observed that 

teachers have no idea of the contents of the boxes and carton cases in the stores, teachers were not 

familiar with the equipment and they do not have the skills for operating them. They, therefore, need 

training in order to use most of the technological resources we have in the schools. Again, the findings of 

Akpan (2005:102) in agreement with this finding, observes that “Table 2 reveals a most shocking 

experience viz – the high level of inadequate supply of instructional materials ranging from 67% - 90%, 

some items scored 4% (computer); items such as overhead projectors and tape recorders scoring 6% 

each”. 

 

 Research question three examined the extent to which students are exposed to the available 

instructional materials/equipment in the teaching and learning of home economics. It was observed from 

Table 3 that some available materials are not used at all as was evidenced in schools xii, xiv, and xv, with 

0% each. These schools do not have specialists who would mount the gadgets and introduce the teachers 

to the methods of operating them. Such materials include record players and records, steaming pot sets, 

electric ovens and grills, opaque projectors, etc. Consequently, these schools do not use them for lack of 

specialists to instruct on how to use some of the items. This agrees with the findings of Uzoezie (1990) 

that  a large majority of the educational technology resources are neither assembled nor utilized in 

teaching and learning activities. 

 

 Few urban schools (ii and x) utilize few instructional materials “always” more than other schools 

with the percentage of 37.1 and 40.3 respectively, quite unlike the situation in the rural schools, where 

most instructional materials/equipment are not used “always”. The extent of the students’ exposure to the 

use of instructional materials is not encouraging. Supporting this, Agun (1988) observes that lack of 

instructional support of educational media activities, lack of information about available resources, 
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irregular electrical supply, lack of basic knowledge and skills by teachers about development, selection 

and utilization of materials, affect regular use of instructional materials. 

 On the over all, it was revealed from Table 4 that the number of items expected to be in the 

twenty (20) schools is 1240 but the number that was actually found in the schools was 624 (59%). The 

items that were very adequate for teaching were 318 (51%), fairly adequate items were 200 (32%) while 

106 (17%) items were “not adequate”. 258 (41.3%) items were used “always” in teaching, 301 (48.2%) 

items were used “sometimes” and 65 (10.4%) items were never used at all during instructions.  

 

Conclusion 

 This investigation has made it clear that most schools have reasonable percentage of instructional 

materials/equipment available but most of these items are inadequate for instruction in terms to quantity 

and quality. Students are denied full exposure to the available materials due to lack of knowledge of the 

existence of such items, skills for operating them, electricity supply among others. 

 

Recommendations 

1. The government should re-introduce financial grants to secondary schools for the purchase and 

maintenance of instructional materials/equipment in the teaching and learning of home economics. 

This will provide adequate items both in quantity and quality for teaching the subject. They should 

also organize workshops and seminars on a regular basis on the use of home economics – teaching 

items for the teachers to effectively use them during instructions. 

2. The school administrators should guide against those factors that hinder the operation of the school 

gadgets as well as ensure that home economics teachers  administer   theory   and   practical    work,  

attend these workshops and seminars, improve their instructional materials/equipment from local 

sources with the help of the students regularly. This will help to cut down costs on purchases of 

ready-made instructional materials/equipment which may not always be suitable for certain topics, 

as well as ineffective operation of the available gadgets. 

3. Home economics teachers should ensure that instructional materials are sufficiently utilized in the 

teaching-learning situation. Frantic efforts should be made to report lack of any item or damaged 

equipment to the school administrators for immediate repairs or replacement.  
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